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1CHAPTER I 
WHAT IS DISCIPLINE 
· A rticles Of The Democratic Faith. In order to 
reach a definition of discipline it is a good idea to 
have a concept of democracy. It is difficult to under-
stand the modern ideas of discipline unless we keep in 
mind our democratic ideas of today. 
Following are the articles of the democratic faith 






The individual human being is of surpassing 
The earth and human culture belong to all men. 
Men can and should rule themselves. 
The human·mind can be trusted and should be 
set free. 
). The method of peace is superior to that of 
war. 
6. Racial, cultural, and political minorities 
should be tolerated, respected, and valued. 
If the above mentioned articles are accepted, then 
we should accept the idea that schools are created for 
educating citizens for a democratic way of life. There-
fore, it will become the responsibility of the schools 
to train our young people to be come des i r·a.ble citizens. 
"It cannot be recklessly assumed that reading about 
1 Peter F. Oliva, "High School Discipline in 
American Society, " The Bulletin of the National Association 
Secondary School Prii1Cipal, 40:6-, -January, 1956. 
democracy and the history of the United States will produce 
. . t. 112 socially conscious ci izens. 
� Of Discipline For American Society. One of 
the better equipped agencies for the instruction of democ-
racy is the school. 
Here, most young people of our nation are found 
because of the compulsory attendance laws which a.re found 
in most states. However, some schools do not train their 
students in the art of becoming good citizens. This has 
developed because some schools have not followed with 
the articles of the democratic faith. ''Physical and 
intellectual autocracy is the pattern of control found 
in countless high-school classrooms.113 
In the selection of a definition, the elements of 
the type of discipline for American society may be out-
lined. 
1. The type of discipline sought by democracy is 
self-discipline. Discipline begins in the earliest 
years with external authority imposed by the parent 
and teacher. Authority is gradually relaxed to the 
point where, as graduates of the secondary school, 
youth are able to take their places in society as 
self-disciplined, socially responsible citizens. 
2. Discipline is a matter of social growth, 
social co-operation taught in school and classroom 
in a democratic atmosphere. 
2 Ibid. , p. 7. 
3 Ibid., p. 7. 
2' 
3. Discipline requires that the disciplinarian 
understand that all behavior is caused. He will 
seek the causes and treat the causes of misbehavior. 
4. Discipline is reformative or preventive instead 
of punitive. 
S. Discipline is a goai in itself, not just a 
means to some vague goals.4 . 
· Many definitions of discipline can be found. A 
definition of discipline consonant with democracy 
must be based upon a philosophy of education in keeping 
with democracy and known scientific findings about the 
learner and learning� Self-discipline is a goal in 
democractib society. 7 
In other words, discipline may be defined as the 
various methods used in preparing young people for adult 
citizenship. This type of discipline places emphasis. 
upon assumption of responsibilities as well as duties.6 
Evolution Of Modern Discipline. Following are 
the five steps, by Bagley, which trace the evolution of 
the modern conception of discipline. 
1. Vindictive punishtnent. It is here that are 
found ·imposed retribution, the birchings and canings, 
and corporal punishment, which have lapsed almost 
into oblivion in current times. 
2. Proportionate punishme.nt.  Men abandoned sheer 
revengeful attitudes to make the punisl'i.me;n� .fit the 
crime. 
3. Protective punishment. During this third 
evolutionary phase the offender was incarcerated to 
protect society and himself. Punishment became less 
he.rsh. 
' 
4 Ibid., p. 9. 
s Ibid. , p. 9. 
6 Ibid., p. 3. 
3' 
4. Reformatory punishment. Rehabilitation of the 
individual to society was sought. The whole philosophy 
in regard to the treatment of criminals and behavior 
problems was changed. Instead of primitive revenge, 
society now attempted to reconstruct, through training. 
and guidance, the malad justed personality to take a 
socially productive place. 
5. Prevention. The prevention of misbehavior, 
malad justment, and crime is a cardinal phase of the 
modern conception of discipline. ? 
To these is added a sixth conception, that of self 
discipline, qy which the individual gradually learns 
to direct his own actions toward socially acceptable 
behavior through childhood and adolescence until he 
learns to assume a soc�ally useful role as an adult 
in democratic society. 
Function Of Modern Discipline. The ma jor concern 
of modern discipline is the state of mind the child is in, 
not the automatic obedience to orders. It recognizes that 
children are in a period of rapid development. Modern 
discipline exists in a condition where there is a gradual 
shift from control by rule to control by reasoning. It 
recognizes that responsibility for behavior is gradually 
shifted to the pupils themselves. The function of modern 
discipline is to secure a type of conduct, which will 
develop the best character a.nd personality in the child:9 
7 Ibid. , p. 3. 
8 Ibid. , p. 4. 
4 
. . ? Ralph W. Pringle, The Psychology of H igh-School---
D1sc1pl1ne (Boston: D. C. Heath and Company, 1931) , pp. 6:..17. 
CHAPTER II 
DISCIPLINE AS VIEWED BY ADMINISTRATION 
Discipline Essential To Teachers. Implied in 
any statement of educational objectives will be 
found elements that, when welded together, provide 
the basis for what is frequently �eferred to as 
self-discipline of the individua1.1 
In order to reach this objective, the school must 
provide the proper type of moral and scholastic training. 
It must provide the proper control over the person until 
he has reached the objectives. Parents expect this type 
of training and control over their children and criticize 
schools in which adequate control is lacking. 
Consciousness of this fact causes superintendents 
and principals to .consider the ability to discipline 
students one of the most essential of a teacher. • • • 
The consensus appears to be that, although the ability 
to discipline alone will not ensure success in teaching, 
one cannot be a successful teac�er without the ability 
to manage and control studnets. 
Improving Discipline In The School. Following are 
ways suggested by Elsbree. and McNally by which a principal 
can improve discipline in the school. 
1 Irvin A. Keller, "A Disciplinary Policy as an 
Effective Aid in Secondary Classroom Administra.tion, n 
The Bulletin of the National Association Secondary School 
Principals, 3B:6�0ctober, 1954. 
2 Ibid., p. 65. 
1. Provide a unifying philosophy on the part of the 
staff. 
2. Do not unde.rmine the teacher 1 s authority. The 
principal is placed in the role as peacemaker. There­
fore he must understand both the teacher and pupil. 
3: Encourage a constructive teacher solution of 
disciplinary problems. Encourage in-service training 
programs. 
4. Do not handle extreme cases alone. 
5. Establish a referral procedure. 
6. Use a follow-through report. Advise teachers 
as to what action has been taken. 
6 
7. Punishment should be constructive and therapeutic 
rather than punitive. 
8. The learning program should consist of problems 
of living of the learner. Does the curriculum meet 
the needs of the youth of the community. 
9. Provide for teacher-pupil planning. 3 
Most authorities seem to agree that the school 
stands next to the home in its closeness to the child 
and in its efficiency in dealing with him. . The school', 
like the home, is something like a little world where 
various situations of social living are experienced. 
Here, as in the home, bad behavior shows up. The alert 
teacher or school administrator will recognize this 
behavior, will take steps to discover the reason for 
the particular anti-social acts, and will, if possible, 
correct i;.rhatever is wrong. If he cannot correct the situation, 
he can at least bring it to the attention of some group 
or agency that may be able to either remove the causes 
or apply corrective measures.
4 
3 Oliva, ££• cit. , pp. 72-73. 
4 Nelson L. Bossing, and Robert R. Martin, Youth Faces 
Its Problems ( Chicago, Laidlaw Brothers, Inc. , 1950), p. 482. 
Discipline And The School Program. Most high-school 
programs offer many ppportunities to bring about ideas of 
self-discipline. The school curriculum can be a place 
where self-discipline can be.brought forth through a 
curriculum which meets the needs and de�ires of the pupils. 
In order to have a desirable curriculum, provision should 
be made for the bright pupil, the average pupil, the slow 
pupil, and the handicapped pupil. It is the ne ect of 
certain groups of students that brings about boredom and, 
later on, discipline problems. 
Scheduling is another area in which the school 
program can bring about good discipline. 5 11Scheduling 
should provide maximum ppportunities to the maximum 
number of individuals.116 Poor scheduling can bring about 
confusion and therefore create discipline problems. 
Pupil participation in school government is another 
way to bring about teaching in citizenship and governmental 
processes, It also helps to bring about better morale 
among the students. In various ways it will help reduce 
teacher burdens. Pupil participation helps to bring about 
the ideas of self-discipline within the students. 
Extra-curricular activities offer many possibilities 
in group training and co-operation. It can bring about 
5 Oliva, 2.£•' cit. , pp. 56-59. 
6 �., p. 59. 
7 
new interests in people and help build school spirit. 
Since it is an informal type of learning, better teacher­
pupil relationships are sometimes brought about. 
Teacher load helps to build staff morale, and it 
will tend to build studant moraleo A t�acher, who is 
loaded down with classes or pupils, tends to lose valuable 
classtime which could be used for instructional purposes. 
He possibly must spend much of his time keeping order. 
A teacher will perform much better if he is familia� 
with the students in his. classes. 
A good system of administrative communications 
is necessary to bring about better harmony in the school. 
A lot of problems arise when the students and teachers 
do not understand what the administration demands of them. 
School assemblies, marking practices, promotions, 
work experiences, home rooms, school grounds and school 
plant, and faculty participation are various ways and 
means within.the school program by which self-discipline 
and better discipline can be brought about. 7 
DeveloEl:!:!.g Good School Harmony. Howard G. Spalding 
sets up ten points in developing good school harmony. 
They are as follows: 
7 Ibid. , pp. 59-74. 
8 
1. Set standards. Students must accept and main­
tain higher standards than they themselves would reach 
if left on their own. 
2. Build morale. Good school spirit brings about 
co-operation and pride throughout the school. 
9 
3. Provide guidance. Good leadership and counseling 
sometimes prevents the small cases from developing 
into serious problems. 
4. Maintain a single s tanda-rd of justice for all. 
This not only means for students but teachers as well. 
5. Get the facts and consider causes. Encourage 
all persons involved to give all the facts. 
6. Decide according to the facts rather than prece­
dent or rule. A set of automatic penalities are bad 
because the facts are rarely the same in all caseso 
7. _Start with the highest a.ppe al or the 1 ighte st 
pressure that is likely to be effective. Most people 
want to do right, demand respect, and be proud of their 
school. Therefore only as a last resort should other 
less desirable penallties be imposed. 
8. Be thorough. When a person is a discipline 
case all necessary means should be used until his conduct 
is satisfactory. Expulsion should be used when the 
pupil is a threat morally or physically to other people. 
9. Make full use of aid in dealing with the e.typi cal. 
In difficult cases outside aid should be brought into 
the case. 
10. Be objective and reflective. 
a problem is a person needing help. 
to maintain control8or your personal with problem cases. 
A person who is 
You should be able 
feelings in dealing 
Sending Pupil To Office. In most cases it has been 
found that principals like to have teachers corredt their 
own discipline �roblems in the classroom. Only the most 
serious and extreme cases should be sent to the office. 
In sending the discipline case to the office, the teacher, 
in a sense, is admitting a weakness which both -the student 
8 Howard G. Spalding, nYes, Disciplinet, " Scholastic, 
63:15T, September 23, 1953. 
and administrators will recognize. In situations such as 
this it is necessary to have �o-operation between the 
administration and the faculty.
9 
10 
The importance of clear ob jectives, careful planning, 
interesting presentations of lessons, good motivating 
techniques, appropriate learning activities, and 
expediting of routine matters are emphasized as pre ve n­
tives of disciplinary problems. 10 
A Plan For Handling Disciplinary Cases. One plan of 
operation in handling disciplinary cases by the administra­
tion is as follows: 
It is desira.ble to make sure that the teachers, 
students and the administration understand the policy 
which is set up in their school system. Each teacher 
is given full control and authority in his classroom. 
Whe n a student ge ts into disciplinary trouble, it is up 
to the teacher, through conferences with the student, 
to try to solve the problem. If, during these confe .rences, 
the behavior of the student is such that an agreement or 
solution cannot be reached, the student is suspended from 
class and sent t.o the principal 1 s office. The student 
is allowe d  to state his difficulty; the n he is told that 
::i.t is his problem to solve and he must get the teacher 1 s 
9 Keller, 2.E.· cit., pp. 65-66. 
10 Ib id • , p • 6 6 • 
written permission to re-enter class. He is then given 
a prepared application_ 
blank to be filled out by him 
and his teacher. 
The case now rests upon the shoulders of the 
person involved. If the student wishes to re-enter 
1 the teacher should make clear the type of conduct c ass, " 
expected of him. On his desire to re-enter, the teacher 
and student sign the application. The student signs 
with the knowledge that if he is suspended from class 
a second time, he will be suspended from school. In 
order to be reinstated, he must have his parents come 
to the principal's office to talk over the problem. 
The student then returns to the principal and 
supervisor for their signature. Again the above state-
ment is brought to the attention of the student by the 
principal. After the principal, student, teacher and 
supervisor have signed the statement, the student is 
allowed to re-enter class. 
In this type of policy, it would be necessary to 
have the approval of the Board of Education because they 
have final authority.
11 
� Four-Step Program. The Indianola Junior High 
in Columbus h_as a four-step program in handling discipline 
11 Ibid., pp. 67-68 . --.--
11 
12 '. 
problems• If the classroom teacher cannot handle· the problem, 
the student is sent to the principal. The principal and 
the student have a talk a.nd try to reach a solution to the 
problem. If the student is involved in any further trouble, 
the parents are called in to discuss the problem. If 
this fails, the third step is detention for study. The· 
student is detained after school until a sense of responsi-
bility is impressed upon him. The fourth and last step 
for incorrigibility is paddling, which occurs only rarely. 
If the fourth step is needed, the parents a.re allowed to 
work out the problem at home by wi th..h.olding some special 
privileg�s from the child. 12 
In other words, if the parents object to paddling, 
they may work out e. system of punishment a.t home. One 
type of punishment might be withholding their child 
from various community social events. 
The Curriculum �nd Discipline. Some educators 
believe that school discipline problems develop from 
a curriculum which has no meaning for the student. rrA 
. 
class in which academic content bears no relationship to 
the needs or the world of the learner is a breeding place 
for rebellious disturba.nce.nl3 
12 Howard Whitman, 1t11he New \ifay In School Discipline,n 
Colliers, 134:61, August 6, 1954. 
. . 13 William Van Til, "Better Gurri culum--Be tter D7scipline, 11 The Journal Of The National Education Associa­
�, 45:345, September, 19� 
one of the major faults of a curriculum is that it 
is either "too hard" or ntoo easy. " It is therefore 
assumed that the curriculum is right but the level of 
instruction is wrong. 
When the curriculum itself is trivial, academic, 
unrelated to the learner's needs, irrelevant to the 
social realities which surround him, the question of 
level is of little importance. The real villain 
is often the curriculum itself, not the leve1. 14 
State Law On Discipline. The Delaware State 
Education Association has been trying to secure passage 
of a state law which would give teachers authority to 
act as parents during the school day. This l·aw would 
also give the teachers the right to use corporal punish-
ment. As Mr. Buchanan�the association's legislative 
committee chairman states: "We believe this will be 
one of the means of maintaining discipline in the class-
room and that good teaching will be accomplished where 
good discipline exists.11
15 
In Illinois, teachers have the right of corporal 
punishment. The Illinois law allows teachers parental 
control over the students during the school day. 
14 Ibid. , p. 3 45. 
15 "A 1 . h d " l 6 101 pp ying T e Ro , Newsweek, t : , November· 
14, 1955. 
13 
However, some school officials object to this type 
of policy. They believe that parental authority should 
remain with the parents. It has been suggested that 
teachers, through the use of suspension, have enough 
power to enforce discipline cases. If this type of 
14 
action is used, then the parents must shoulder the responsi-
16 
bi!ity of the problem. 
Discipline Failure Of Some Teachers. 
Two hundred and thirteen administrators replied 
in a study by Littler that discipline was at the top 
of a list of causes of failure among elementary 
.school teachers. Buellesfield confirmed these results 
one year later when one hundred forty schoolmen signi-
fied that weakness in discipline was the chief cause 
of failure in one hundred fourteen cases, the contribu­
tbry cause in fifty-four more cases� In this latter 
study weakness in discipline far outranked the second 
and third causes of failure, lack of judgment and 
lack of scholarship.17 
It would therefore seem that discipline should 
rank high on the list of problems that administrators 
must face. 
lb Ibid., p. 101. 
17 Oliva, .2£.· cit., p. 2. 
CHAPTER III 
AS VIEWED BY THE CLASSROOM TEA CHER 
Prevention Of Discipline. The N.E.A.1s Research 
Division lists the following reasons, by teachers, for 
pupil misbehavior: "Ls.ck of parent supervision, lack 
of training in moral and spiritual values, overcrowded 
cls.sses, too many teen-agers in possession of automo­
biles. "1 
Before giving suggestions to the classroom teacher 
on prevention of discipline problems Mrs. Elizabeth Bennett 
assumes the following: 
That you are equipped by training and personality 
to be a teacher, that you have a thoro mastery of and 
enthusiasm for your subject matter, that you have a 
basic liking for young people and a deslre to help 
them, that you are prepared to furnish the guid�nce 
and set up the s2tuations which permit and encourage 
self-discipline. 
The following personal advice is offered by Mrs. 
Bennett: 
20, 
1. Atti.tude is sn important factor and what stu­
dentJ' are offered must be genuine. 
2. Do not belittle or talk down to your pupils. 
3. You should be pleasant and. friendly but not 
chummy. 
1 "School Discipline,n Scholastic, 69:4T, September 
1956. 
2 Elizabeth Bennett, "An Ounce Of Prevention, 11 
S
The Journal Of The National Education Association, 45:346 eptember, 19°56:-- · . · ' 
4 It is best to ha.ve a good sense of humor. 
5: It is best to.
fin� ways oT suggesting good 
behavior instead of issuing curt orders. 
6. Keep yourself neat and physically fit. It 
will help you obtain self-control. 
7. Practice what you teach about good manners. 
Avoid sarcasm and ridicule.
3 
advice: 
Mrs. Bennett also offers the following general 
1. Get acquainted with the. members of your class. 
2. Make sure the room is orderly. 
· 
3. Plan the class lessons carefully. Have a 
flexible program one which will vary as the class 
mood changes • 
16 
4.. Ha.ve a system in distributing any class supplies 
or materials��hich might be needed. 
5. A good place to be at the beginning of the 
period is by the door. Greet pupils in a friendly 
manner. 
6. Do not invite trouble by standing with your 
back, to the class for long periods .of time. 
7. Avoid emotion-charged topics until the group 
can keep itself under control. 
�· Have a clear set of policies and rules. Be 
fair and reasonable. 
9. If it is possible try to avoid punishing the 
entire group. Otherwise it might set the entire 
class against you. 
10. It is a good practice to avoid publicly praising 
or reprimanding students. 
11. Sometimys it is best to overlook some problems 
which come up.4 
· 
Even if the above sugges�ions are put into use, 
situations will arise which need action. If this does 
occur, speak privately with the person concern�d and 
avoid, if possible, sending the case to anothe·r person.
5 
3 Ibid. ,, p. 346. 
4 �., pp. 346-347. 
5 !2l..1-, p. 347. 
17 
How To � With Young People. Treatment of mis-
- -
behavior .should encourage th
e pupil to right action. 
Disciplinary measures should try to change undesirable 
social behavior instead of serving as punishment, or as 
relief for teacher tensions. In order to provide success­
ful leadership for children, the teacher should furnish 
some type of activities for pupils to release their energy. 
A teacher should have many of these activities available 
in the classroom. It has been suggested that discipline 
is very closely connected with motivation. The use of 
good teaching procedure has been proven to produce certain 
6 degrees of success in handling young people. 
In dealing with young people, one fact or idea 
stands out. Most children of today want to be good and 
do right. From this basic fact we can set up three ideas 
on how to live successfully with young people. 
The first idea is to gain the . support and likin� 
of the young people. If they accept you as an ally or 
friend, they will accept your ideas much better. One 
way of gaining this support is through your friendliness, 
sense of humor and lack of tensions. Good discipline 
should then come because you are human and likable. A 
6 James J. Jones, 0Guidance Of Pupil Behavior, rt 
� Journal Of The National Education Association, 43: 176, 
March, 1954.- -
teecher should 
work for a classroom of happy, smiling 
faces, who are happy about what they are doin
g. 
'l1he second idea is to keep your pupils busy. Have 
18 
a good classroom program. When the pupils have interesting 
things to do, they have little time for getting into 
. h' f 7 misc ie • 
our task today is to see children as children. 
we must judge them good for their years, and not by 
uncompromising adult standards. By this yardstick 
many a school has better discipline� children than educators or the com_�unity realize. 
The third idea is to be sure your standards of 
discipline are geared to children and not standards which 
they cannot hope to reach. The most difficult problem of 
any teacher is to decide between behavior which is normal 
and behavior which is caused by sickness or social illness. 9 
In pupil-teacher relationship it is desirable to 
be close but not on a buddy basis. 
A student who can slap a teacher on the ba'ck' arid 
call him buddy, or use first names in addressing teachers, 
usually shows little respect and learning.1
0 
7 James L. Hymes, Jr., "The Old Order 'Changeth, n The Journal Of The National Education Association, 42:204, April, 1953 .- --
8 �., p. 204. 
9 �., pp. 204-205. 
10 Whitman, 2.E.• ci�., p. 61. 
The core of today's approach li�s in recognizing 
th t there are two parts to discipline. The first a
t has to do with feeli
ngs and _the second part with 
���ion;. The older approach �as to de al with the 
actions only and let the fee�ings h andle th�mselves.11 
Now we realize that the feelings nee d  handling, too. 
Three  Guiding Principles. There are tr1ree guiding 
principles which the classroom teacher might use to e nable 
him to accept fee lings. 
19 
First:we must re alize that in any discipline problem, 
anger is involve d. Anger is a n atural e motion which every 
person has experience d during his lifetime. We must be 
sure that the anger does not accumulate and t ake some 
outlet which is hurtful or socially unacceptable. The 
first principle is called nfee ling identification.11 In 
other words, try to identify the fee ling which is involved 
and try to make the child understand that feelings are 
natural occurances. 
The second step is ca.lied nobject identification." 
Try to get the child to recognize the object or targe t  of 
his anger and ge t him to understand that this is not 
something which is unnatural. 
The third step is calle d 11 channel identification." 
In this particular proble m, try to convey the idea that 
there are good and bad ways of bringing out feelings� 
N . 
11 Dorothy w. Baruch, " New Viewpoints On Discipline, "  ational Parent Teacher, 50:4, November, 1955. 
20 
The student may expres
s his feelings in painting, writing, 
12 
or talking about his feelings on problems. 
Always pLlt a lot of emphasis on 11what you'd like to 
do,11 11what you want to do,11 nwhat you wish you might 
do." Express these ideas • • • • ·Although you do not 
have to endure the suffering of keeping in these 
painful feelings, you do have to steer them through 
acceptable channels in getting them out.13 
Three Ideas On Handling Discipline Problems. Three 
different ways or ideas of handling discipline problems 
may be set up by the classroom teacher. 
The first way contains the following idea: If you 
believe�the child does not know or understand his problem, 
then it is your duty to talk, explain and discuss the 
problem. Second, if you believe the behavior of the child. 
is a natural behavior, then accept it. The third idea 
involves the surroundings of the child. If you believe 
the environment is bad for the child, then it is your duty 
to bring about a cha.nge·.14 
� Of Corporal Punishment. The practice of 
corporal punishmarit in American schools began to disappear 
12 lb·d �., pp. 5-6. 
13 ill£., p. 6. 
lL� James L. Hymes, Jr., Behavior And Misbehavior 
(Englewood Cliffs, N.J. : Prentice-Hall, Inc., 1955), p. 60. 
the Wave of humanitarianism that brought an end t o  during 
flogging in the Navy. Al
ong in this same period freedom 
of slaves and better treatme
nt of convicts developed. 
The development of pract ical psycholog
y during this. period
 
influenced our modern educators. Some educators now are 
not so much interested in punishing a bad boy as in pre-
venting one. 
15 
To hand out a_licking, they feel, is t o  admit 
they have failed in their job--which they see as 
not only to teach but to make school6
so interesting 
that discipline is no real problem. l 
When using punishment, it is best to remember that 
only the stable child can take punishment.  If punishment 
is administered to the troubled child, it might bring 
about more harm than good. A classroom teacher should 
be very sure of what he is doing before he uses punish­
ment. Punishment can be used as a teaching technique. 
However, reasoning might be the better way of handling 
' 17 most cases. 
A guide for t he classroom teacher on when to use 
punishment is as follows: 
1. Use it only with stable, sturdy, healthy 
�roungs t ers. 
15 Associated Press Decatur Sunday Herald And 
Review, June 16, 1957. p. 23. . -
16 �., p. 23. 
pp. 62_�l. Hymes, 2£· cit., Behavior And Misbehavior, 
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2. Use it 
h law. 
II 
of t e 
3. Use it 
when there is 
4. Use it 
applicable to 
only v!hen these youngsters are nignorant 
only when they must learn the law quickly, 
not a moment to waste. 
only when the law is a specific one, 18 some clearly defined and definite situation. 
.. 
� Cause Of Classroom Behavior. One of the greatest 
causes of misbehavior in the classroom is dullness origi­
nating from the teacher. This.dullness may develop from 
various types of causes. The teacher may be sluggish in 
intellect, temperament o� have ill health. Some teachers 
lack movement in discussion periods and in this manner 
tend to hold down interest. A teacher who lacks enthusiasm 
and variety in tee.ching methods is in trouble. 
19 11Boring 
the youth is the cardinal educational sin. The teacher 
who is guilty of this sin need expect no mercy. 1120 
In handling most types of classroom misbehavior, 
it is best to keep in mind the time element. The quick­
ness with which a teacher acts upon a certain disorder 
has a psychological influence upon the students. In 
acting swiftly, the teacher tends to discourage other 
cle.ssroom violators. It is this type of situation for 
18 Ibid. , pp. 71-72. 
19 Pringle, .212.• cit., p. 164. 
20 �., p. 164. 
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which the teacher c
annot make any preparation. Only experience 
21 
and self control can aid him in this type of development • .  
"However, the surest safeguards against disciplinary 
mistakes are well-rested nerves, a vigorous working mind, 
and the confidence that is born of this union. "22 
21 Ibia., p. 188. 
22 Ibid. , p. 188. 
CHAPTER IV 
I 
A LOOK AT SELF DISCIPLINE 
Objective Of Education. The United States has a 
democratic form of government. Therefore, one of the 
major ob,jectives of education has been to prepare students 
for democratic living. Education has shifted from authori­
tarian control of schools to one where the children have 
a more active place in school control. From this idea 
of democratic control has developed what is known as 
group control. It is desirable to have some sort of 
democratic group discussion on problems instead of having 
a show of hands. In other words, democratic voting is 
1 not group control. 
Caution should be used in allowing the group to 
be used as a disciplinary agent. One danger involved is 
the fact thr-tt children can be very cruel to their c lass-
2 
mates. 
111/e ought to make the classroom a place where 
they practice kindness, not meaness, to one another. 
Rat�er than using the group to reward conformity or 
�unish non-conformity, we need to use group control in con�t�uctive ways. Group ways in discipline c an 
be P?sitive. Goals which children have a part in setting they are more likely to want to reach. 
• • • 
1 
Childhood 
Celia Burns Stendler "Group Ways In Discipline," Education, 31: 269, F�bruary, 1955. 
2 Ibid., p. 271. 
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St dards which r
eflect pupil thinking and planning an
more likely to elicit coopere.tion. And the process sre · 
�f arriving at standards .end evaluating their own 
b haviors helps pupils slowly acquire a value-system 
m�re in harmony with our democratic ideals.
3 
A New· �.or Discipline. Today, punishment as 
--
' •  
a means of teaching discipline is on the way out. A 
new type of discipline is taking its place. It consists, 
I 
to a large degree, in the self-discipline of the parents.
4 
"Thus the children will be given an image by which they 
in turn can develop a self-discipline of their own.115 
one of the best ways to pro�ide learning for a child is 
following the examples set llp by his parents. 
The major idea of the old type of discipline was 
to prevent undesirable behavior through the fear of 
punishment. Modern discipline does not concentrate on 
blocking bad behavior. It teaches what good behavior 
is through desirable examples or learning experiences. 
Thus self-discipline is developed in the person, through 
the desire to do right, and the habit of doing things 
correctly. 
6 
3 �·, p. 271,.,..72. 
4 Bruno Bettelheim "Don't Deny Them Discipline," National Parent Teacher, 49:5-6, March� 1955. 
5 � ., p. 6. 
6 � ., p. 6. 
The Honor Court. One method of student discipline 
-
Court An example of this·student organiza-is the Honor • 
Set up in North Phoenix High School, Phoenix, tion was 
Arizona. Each student must agree to accept and live up 
to an Honor Code which is as follows: 
1. The honor student is always honorable in his 
conduct toward others. 
2. The honor student conforms voluntarily to the 
traditions and regulations of the school. 
3. The honor student is always present at classes 
unless very serious reasons prevent his being there.? 
The Honor Court is composed of a 'Chief Justice, two 
judges from the Senior class, two Junior judges, one each 
from the Sophomore and Freshman classes. 
A student who violates the Honor Code is brought 
before the Honor Court. The student is permitted to state 
his case and offer a plea. If he pleads nnot guilty, n 
the court must call in witnesses and investigata the 
problem before reaching a decision. A majority of the 
judges must reach the same decision. The major function 
of the Honor Court is not the decision which is reached_.. 
It is the manner in which a student is given advice or 
reprimanded by his peers. The administration and parents 
are notlfied of the court's decision. The first two 
violations of the Honor Code bring warning to the stu­
dent• 'me third violation removes the student from the 
School 
7 Kenneth M. MacLeod nA Jury Of His Peers,n ��-==- Executive, 73:56, Au�ust, 19�4. 
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Roll of the Honor Code. A letter is then sent to Honor 
t by the principal, notifying them what has the paren: s, 
0 ccurred. 
'. 
After one month off the Honor Roll, the student 
Pe ti ti on for reinsta.tement. If the student continues may 
to violate the Honor Code, while he is off the Honor 
Roll, he is interviewed by the principal. The usual 
punishment for this type of viblations is an after-school 
study hall. If the student continues to violate the 
Honor Code, he is then suspended, or expelled, from 
school. This type of action depends upon the severity 
of the case. 
All students who are receiving after-school study 
halls are considered as undesirable citizens. These 
students are not eligible to represent the school in 
extra-curricular activities. 
It is not required that faculty members use this 
system. Ea.ch faculty member may handle his own cases, 
if he desires to do so. 8 "The Honor '.Court is not intended 
to supplant teacher authority or responsibility, but 
merely to supplement and assist. n9 Two faculty members 
are appointed to act as advisors for the Honor Court, 
8 Ibid. , pp. 56-57. 
9 �., p. 57. 
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and they must 
attend all sessions of the court. If a 
d t believes he has not been treated fairly, he can stu en 
. . 1 1
0 
appeal to the p
r1nc1pa • 
Speaking_ Of Self Discipline. When educators speak 
28 
of self government or self discipline, the terms are defined 
in a very loose manner. If self discipline was used in 
the strict sense of the term, it would fail. This plan 
will work only through the organization and guidance 
of teachers and administrators. "In theory pupil par-
ticipation is primarily educative; in practice it is 
1 d. . l' 11 11 wholesome y iscip inary, • 
It would seem that in this day of modern thinking 
that self-discipline would be well worth the trouble for 
exploration and experimentation. 12 
10 Ibid. , p. 57. 
11 Pringle, ..2£.• cit., p. 320. 
12 Ibid. , p. 348. 
CHAPTER V 
DELINQUENCY, DISCIPLINE AND THE SiCHOOLS 
A Definition Of Delinquency. Before we can actually 
talk about delinquency and what the schools can do to 
help reduce it, we first should set up a definition of 
delinquency. Richard Clendenen, executive director of 
the senate Subcommittee on Juvenile Delinquency, de.fines 
a delinquent as follows: 11A delinquent is a child whose 
behavior is such that he could be adjudged delinquent 
under the laws of the State in which he lives. nl 
In some states delinquents are defined as those 
who are incorrigible or whose behavior is not accepted 
to the people in control of them. 
Another definition of delinquency could be one 
who is known to have broken the law, and has been a.rrested 
by some member of the law-enforcement department.2 
Schools As � Cause Of Delinquency. One question 
which was asked of Mr. Clendenen should be of interest 
to people in educa.tion. 'Ihe question was: Are the schools 
contributing to juvenile delinquency in any way?" He 
answered in the following manner: 
·· 1 Richard Clendenen, 11Why Teen-Agers Go Wrong; 11 �·�· ��World Report, 37: 80, September 17, 1954. 
2 Bossing, 21?.• £ll., p. 446. 
Schools can cause delinquency by virtue of becoming 
ercrowded a.nd so completely bogged down with 80 ov t . d. . d 1 h. ld h a of youngsters tha an ln ivi ua C i W 0 mas�es d'ff' lt . h t d 'd is having any kind. 
of i i cu. y 
is s un e a.si e, 
d becomes a misfit. He begins to be a truant, ��lls in with other kinds who e.re also.misfits and 
is often drawn into other forms of delinquency. 
The schools have a great· opportunity to help 
combat delinquency. It is the one agency in any 
community that reaches all youngsters. Schools 
could be the Geiger Coupter for the early detection 
of children with serious problems. Help could be 
channeled to such youngsters either by the school 
itself or through referral of the child to another 
community agency.3 . . 
One danger gnal of delinquency in children is 
school truancy. It has often been referred to as the 
kindergarten of delinquency. Truancy is frequently the 
first step in leading a child toward a delinquent career. 
A child who is truant is likely to be one who is having 
trouble in school. This type of child evidently does 
not have much parental control. Truancy leads a child 
to develop attitudes of defiance, conflict and evasion. 
Truancy also involves secrecy. 11It requires evading, 
lyinr;, scheming--the same patterns that characterizes 
juvenile clelinquency.11 4 
In a recent article the President of Yale Univer­
sity had this to say about problems in the schools: 
3 ClendenenJ on. ci"t 84 � _., p. • 
Livin,7 
4 Paul H. Landis, and Judson T. Landis,. Social 
���t2 (Boston: Ginn and CompanyJ 1949), p. 152-53. 
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I think the American home is remiss. Some parents 
dump their children on the schools and then criticize 
the schools for not doing what they themselves are 
Willin� to do. For exa�ple, discipline--just plain un o d. . 1. .'J old-fashioned 1sc1p ine. 
D Woodring, Professor of Psychology, Western . r. 
Washington College of Education, artswered in the following 
m8nner when asked about the present educational problem 
in which many people are willing to blame the schools. 
r think the current educational crisis grows out 
of our failure as citizens to decide just what we 
want the schools to accomplish. What are the aims 
of education? Should the schools be responsible 
for the child's intellectual development only or 
should they be responsibie also for his social, 
moral, religious, vocational, physical, and emotional 
development as well as for his recreation? If the 
schools are to be responsible for everything, are 
all these things of equal importance; and if not, 
what is the order of priorfty--What comes first? 
31 
Unless we decide what is more important and what is 
less important the scho.ols a.re faced with an impossible 
task,
6
for there is not adequate time to do everything 
well. 
F'actors Leading To Delinquency. On the basis 
of records on file in many schools, the children,who 
seem to be in danger can be discovered. Therefore, if 
we can point out these predelinquents, preventive measures 
can be applied before the child gets into serious trouble. 
5 Round-Table Forum "Educating Our Children: Do ��54�ow What We Want?" Ladi�s Home Journal, 71:55, October, 
6 �., p. 56. 
Certain facts, situations, or conditions seem to 
Out possible later delinquency. Almost all of this point 
information can be 
attained through the school records on 
file in most of our
 schools. llie following are some of 
the factors which may lead to delinquency: 
1. Living in a delinquency area. 
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2. Chronological averageness. 
3. Living in a low-rent area . (average under twenty 
dollars per month.) 
4. Living in a broken home. 
5. Frequent change of dwelling place. 
6. Poor school attendance (more than five absences.) 
7. Terms repeated in school. 
8. School failures (more than one subject.) 
9. Terms with failing marks (two or more.) 
10. Intelligence below 90 in Otis tests. 
11. Low employment status of father. 
12. Times tardy at school (any number.) 
13. Illegal absences from school (over five absences. ) 
14. Intermediate
7
position in sibling (brothers 
and sisters) group. 
Keep in mind that this is merely suggestions in 
which pupils subject to these conditions are in greater 
danger of becoming delinquent than those who do not face 
such factors. When these conditions exist in pupils, 
they should be given ca.re which will help them over the 
period of childhood and adolescence.
8 
In some schools, students do not participate in 
school activities that tend to build good citizenship. 
7 Bossing, 212• cit., pp� 482-83. 
8 �., p. 483. 
.. 
, .' 
In this case, the democratic process breaks down. 
. develops when the students will not assume responsi­This 
bility in the activities.
 
Antagonistic relationships develop between pupils 
and teachers, pupils and school administre.tors, or 
between teachers and parents• Whatever _the cause 
antagonism and ill will smolder for a time, then 
break into conflict and rebellion.9 
This rebellion may not appear on the surface, but 
it might be dormant and develop into a grudge against 
soclety. This type of attitude may later lead the child 
. t f d 1. t b h . 
lO 
into some ype o e inquen e avior. 
9 Ibid. , pp. 467-68. 
10 Ibid. , p. 468. 
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CHAPTER VI 
SUMMARY AND CONCLUSION 
One of the �ajor reasons for many teacher failures 
is lack of discipline in the classr
oom. From a teacher 
standpoint this is one good reason why school discipline 
should be discussed. It seems that many failures are 
brought about through the loss of self-control on the 
part of the teacher. One basic way in which a teacher 
can maintain self-control is by maintaining a sbrong and 
healthy body. A healthy body and mental control seem 
almost one and the same. 
Discipline is a word which should be used and 
understood by classroom teachers. Discipline should be 
emphasized in the classroom. It should take as much 
time to teach discipline as other subject matter. 
Helping the student to understand him�elf goes a long 
way in bringing about self-discipline� The schomls can 
do much in turning out future citizens who are self­
disciplined. 
Most people agree that the problem of delinquency 
is a very broad subject. It is hard to point out any one 
factor and say that this '1is the cause of delinquency. It 
has been pointed out in this paper how schools might in 
i S ways cont
ribute to delinquency. Also, included 
var ou . . 
in which the schools can recognize delinquent are ways 
l. n children. If the fa., c tors of delinquent behavior 
behavior cah be 
recognized at an early stage, maybe 
educators can help 
to bring aboqt a cure for this problem. 
It seems that in reading about discipline and 
delinquency, one important factor seems. to be lacking 
in most cases. This one factor is the lack of religion 
or spiritual guidance in the child's life. Some people 
believe that religion and schools do not m�x. This is a 
very touchy problem, but it seems that maybe the schools 
and churches should learn to cooperate better than they 
have in the past. If better cooperation could be 
obtained, the chances for our moral standards being 
raised would greatly increase. 
We can go back in history and point out where one­
time powerful nations, such as the Roman Empire, fell 
because of a deterioration of the moral and physical 
values of its people. 
It would seem that through the proper emphasis 
on self-discipline our schools can produce the desirable 
type of democratic citizen. 
Remember that from the youth of today come the 
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TEACHERS ' ATTITUDE 
APPENDIX A 
TEAC HERS ' ATT I TUDE 
Prob l ems of d i s c ip l i ne are foremo s t  in t he think i ng 
of b eg inning t e a c he r s  b e c au s e  inexp e r i e nc e d  t e a c he r s  
generally a r e  judg e d  by the i r  ab i l i t y  t o  m a i n t a i n  ord e r  
and t o  c ontro l t he i r c l a s s e s . Ye t ,  t e ac he r  t r ai ning 
ins t i tut i ons hav e not fully c on s i d er e d  t hi s  p r ob l em 
in t he p re p ar a t ion of t he i r  t e ac he r s . 
One hund r e d  and thirty- thre e  e leme ntary t e ac he r s  
in a s tud y s up e rv i s e d  b y  Lac e y  c he c k e d  a c t iv i t i e s  they 
c on s i d e re d  import ant and we ighe d  t he s e  ac t i v i t m e s  
ag a i n s t  the a d e qu a c y  o f  t r aining whic h  t he y  b e l i ev e d  
t h e y  h a d  re c e ived in t e a c he r s ' c o l l eg e s . Of o n e  hun­
d r e d  i t ems , 11 mak i ng t h e  c hi ld r e s p on s ib l e  for hi s 
p e r s onal b e long i ng s "  rank e d  f i r s t  ih imp o r t anc e in 
the mind s o f  t he s e  t e ac h e r s , whe r e a s  t he ad e quac y of 
t r a ining in t hi s  a sp e c t  i n  t e a c he r s ' c o l l e g e s whi c h  t he y  
had at t e nd e d w a s  ranked s ixt i e t h. " De v e loping k i nd ne s s  
a_nd c ourt e s y  in c h i l d re n" w a s  r a t e d  s e c on d , whi l e  
ad e qua c y  of t rai ning w a s  p l a c e d  for t y- e ighth . "  
" De v e lop ing c on s i d e r a t i o n  f o r  the r ight s o f  o the r s "  
w a s  r a t e d  fourth i n  imp o r t anc e ,  whi l e  ade qu a c y  of t r ain­
ing w a s  f o r t y - f o ur t h .  " Maint a ining g o o d  o r d e r "  w a s  
e ighth mo s t  imp o r t ant ; ad e quac y  in t hi s  a s p e c t  w a s  
p l ac e d  f o rt i e t h . T h e  f i r s t t hre e men t i o n e d  i t em s  are 
a l l  s o c i a l  b e hav i o r  hab i t s  whi c h l e a d  to t he d ev e lop­
ment o f  d e s ir ab l e  p er s o n a l i t y  t r ai t s , an impo rt an t  
a sp e c t  o f  t he p rob l em o f  d i s c ip l ine . The fourth i t em, 
t he maint enanc e of good o rd e r ,  is u s u a l l y  upp e rmo s t  
in the mind s of t e a c he r s . Thi s s tud y p o i n t s  up t he n e e d  
t e a c h e r s  f e e l  f o r  f ur t he r  a t tention o n  the p ar t  o f  
t e a c he r  t r a ining i n s t i tu t i on s  to t he prob l em of 
d i s c ip line . I  
1 O l iv i a ,  op . c i t . , P . l .  
APPENDIX B 
TWENTY SIX TRI CKS OF THE TRADE 
Following are 26 " tri cks of  the trade "  whi c h  
will he lp c las sroom teachers  ac hieve good d i s c ipline . 
1 .  Have organized  work plans for eac h c las s d a y .  
2 .  B �  a s ale sman of  intere s t  and mo t ivation.  
3 .  Change a near-c hroni c to  ano t her room . away 
from t he gang . . 
4 .  U s e  gui d anc e t e c hni que s and outs ide  he lp on 
c hroni c s .  
5 .  Have no s e c re t s  as  to ob j e c t ive s ,  a s s i gnment s ,  
rule s ,  grading ,  e t c . 
6 .  De termine as soon as pos s ib le t he leve l of  the 
group in progno s i s ,  ac hievement , I . Q. , pa s t  rec ord , 
study work habi t s ,  amb i t i on,  i t s  lead ers  and t ho s e  in 
ne ed  of t he mo s t  heap . 
7 .  Freely  d i s c u s s  what tax-payers  exp e c t  and want 
of the s c hoo l .  
8. . Walk and talk among t he s tudent s . 
9 .  U se  f inger,  hand , e ye ,  nod , and smi le more 
than voic e . 
10 . Te ac h only when d i s c ipline i s  s e c ure . 
11 • U se  muc h  s tudent help . 
· 
12 . Te ac h behav ior e a c h  day .  
13 . Le t a c hi ld s tart t he c la s s  at  t he sound of 
the bell  with  a s c heduled report , d emons tra t i on ,  e t c  • •  
14 . Haye maximum s tudent ac t iv i ty wi t h  maximum 
variations . 
15 . Make your wi s he s  known and l i s ten to  tho s e  of 
t he p up i l s .  
16 . S e t  a good example . 
17 . Ad j us t  to s tudent ' s  ab i l i t i e s ,  need s ,  and 
intere s t s . 
i8 . Be re laxe d ,  friend ly and c o urteous . 
19 . Be s e lf - c ri t i c al ,  e spec ially when t hings  go 
exc eptionally we ll . 
20! Think only of  the effec t s  on group work . 
21 . Have  s imple , c le ar,  and imme d iate  work goals 
with a pattern of e s tab l i s he d  r.outine . 
22 . Re spe c t  t he s t ud e nt more than he re spe c t s  you . 
23 . Re ac t d ifferently t o  an ado 1e s c ent than to 
a.n adult . 
24 . Be l a v i s h  wi th prai s e ,  love , app ro v al , and 
happ ine s s .  
25 . Alway s e f f e c t  a c omf ortab l e  c ompromi s e . 
2>6 .: Do no t try to forc e pu�i l s  to d o  t hing s whi c h  
�hey are not c apab i e  o f  d o ing . 
1 Wal ter D . Bowlby, " Go o d  D i s c ip l ine, " Def ini t i o n  
and 26 " Tr i c k s  o f  the Trad e , 11 The C l e aring Hou s e ,  
2:9 ::48 1-82, Ap ri l ,  1955 . 
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APPENDIX C 
C HECK LIST ON SCHOOL PROBLEMS 
' :  
A P PENDI X C 
WHE RE I A S  A N  EDU CA TOR S TAND I N  REL A TI ON TO TEEN -A GE S GHOOL PROBLEMS 
I n  t he c o l umn a t  t he r i ght , s c ore your s e l f  on e a ch i t em l i s t e d .  
1 .  
2 .  
3 . 
4 .  
5 .  
6 .  
7 . 
8 �  
9 .  
1 0 .  
1 1 . 
1 2 .  
1 3 . 
14 . 
1 5 .  
1 6 .  
17 . 
1 8 .  
1 9 .  
I he l p  p up i l s  who are new t o  Ne ve r 
t he s c ho ol t o  b e c ome a cq u ai n te d 
wi t h  o the r p u p i l s .  
I have a fri e nd l y  a t t i t u de Ne ve r 
t oward al l my p u p i l s .  
I t al k  t o o  m u c h  in c l a s s . O f t e n  
I e n c o u rage m y  p u p i l s t o  ge t Ne ve r 
up a.nd spe ak i n  c l a s s .  
I t hi nk that a p u p i l  shou l d  Ne ve r 
t ake a s ub j e c t  w hi ch he doe s 
n o t  l i ke . 
I t r y  t o  t e a ch my p u pi l s  how Ne ve r 
t o  s t ud y .  
I pe rmi t p up i l s t o  e ngage i n  A lway s 
a s  many s cho o l  a c t i vi t i e s a s  
the y  wi s h .  
I a t t emp t t o  c re a t e  i n t e re s t  Ne ve r 
in t he w o r k  o f  t he c l a s s .  
I e n co u rage
· 11 c r u s he s  n o n  t he O ft e n  
p a r t  o f  t he p u p i l s . 
I a t t e mp t  t o  have a l l  s t u dy Ne v e r  
d o n e  at s cho o l . 
I am c ar e f u l  t o  e xp l a i n  d i f- Ne ve r  
f i c u l t  p o i n t s i n  m y  s ub j e c t . 
I e n c o u rage p u p i l s  t o  me mo - O f t e n  
r i z e  what t he y  do n o t  u n de r-
s t an d .  
I g i v e  a p upi l a c han ce t o  Ne ve r 
de fe n d  hims e l f  i f  he has 
cre a t e d a d i s t u rb an c e  i n  
c l a s s . 
I u s e  s ar c asm in d i s c i p l i n i ng O f t e n  
my c l a s s .  
I i ns i s t  upon p un c t u a l i t y . Ne ve r 
I c are fu l l y che ck d a i l y  a t - Ne ve r 
t e ndan c e . 
I b e l i e ve that a p u p i l who i s  Ne ve r 
a b ad i nfl u e n ce up o n  o t he r  
p u p i l s  s ho u l d  b e  expe l l e d .  
I e n c o u rage an ab l e  p u p i l t o  N e ve r 
e n te r  an honor c l a s s .  
I am p a rt l y  t o  b l ame i f  any o f  Ne ve r 
my p u p i l s  l o s e  in t e re s t  in m y  
s ub j e ct .. 
S ome t i me s 
S ome t ime s 
S ome t ime s 
S ome t ime s 
Of t e n  
S ome t i me s  
Ne ve r 
S ome t ime s 
S ome t ime s  
Of t e n  
S ome t ime s 
S ome t ime s 
S ome t ime s 
S ome t i me s  
S ome t i me s  
S ome t ime s 
Oft e n  
S ome t ime s  
S ome t i me s 
O ft e n  
O f  t e n 
Ne ver 
Always 
S ome t i me s 
A l wa y s  
S ome t ime s  
Always 
.Ne v e r 
S ome t ime s 
A lwa ys 
Ne v e r 
Always 
Ne v e r 
A lways 
Always 
S ome t lme s  
O f t e n  







2 7 . 
28 . 
29 . 
J O .  
31 . 
32 .  
33 . 
34.  
35 .  
3 6 .  
3 7 .  
38 . 
3 9 .  
40 . 
I b e l i e ve t ha t  s cho o l  s h o u l d  Ne v e r  
t a ke f i r s t  p l a ce i n  t he _ - · .·� '.c 
i n t e re s t s  o f  hi gh- s chool 
p u p i l s .  
I c a u s e  m y  pup i l s  t o  fe ar O f t e n  
e xami n a t i on s . 
I am at f a u l t i f  a p u p i l Ne v e r  
s e l e c t s  t he w r on g  c o ur s e . 
I t r y  t o  he l p  my pu p i l s  Ne ve r 
l e arn t o  ad j u s t  t o  t he 
re al i t ie s  o f  l i fe .  
I b e l i e ve t h a t  hi gh s cho ol Ne ve r 
s h o u l d  gi ve p o s t gr a d u a t e  
c o u r s e s for ptip i l s  who w a n t  
t o  d o  s p e 6 i a l  w o r k . 
I b e l i e ve t h a t  a p u p i l  s h o u l d  Ne ver 
a t t e nd a c oe d u c a t i onal s ch oo l . 
I h a ve t he hab i t  i n  c l a s s o f  O f te n  
t al k in g  ab o u t  ma t t e r s u nre -
l at e d t o  m� s ub j e c t . 
I n a g  c e rt a i n  p u p i l s  in my O ft e n  
c l a.s s .  
I h a ve " p e t s "  in my c l a s s . O f t e n  
I b e l i e ve t h a t  a dmi s s i on t o  Ne ve r 
c ol l e ge s h o u l d  b e  b a s e d  upon 
i ndi v i d u a l  ab i l i t y  r a the r than 
upon s p e c i fie d  c o u r s e s .  
I e n c o u ra ge p up i l s  t o  p a. r t i ci - Ne v e r  
p a te i n  s ch o o l  a c t i vi t i e s .  
I b e l i e ve t hat p u p i l s  s h o u l d  Ne ve r 
p a y  ce r t a in s c ho ol due s . 
I t ry t o  make s c ho o l  at t ra c - Ne ve r 
t i ve t o  my pup i l s .  
I he l p  p up i l s  t o  l e arn t o  Ne ve r 
l i ve w i th o t he r s . 
I b e l i e ve t h a t  a p u p i l  s ho u l d  Ne ve r 
be a l l owe d t o  t ake the s ub -
j e c t s t h a t  he wan t s  t o  t ake . 
I t r e a t  my p up i l s  a s  my O f t e n  
i n fe ri or s . 
I gi�e · a  p u p i l  a s e cond chance . Ne ve r 
I e n c o u ra g e  p u p i l s  t o  j o i n  a t  Ne v e r  
l e a s t  one s ch o o l  c l ub . 
I t r y  t o  e xp l a i n  the va l u e  o f  Ne ve r 
my s ub j e c t  t o  my p up i l s . 
I t r y  t o  g i ve i nd i re c t  t ra i n i n g  Ne ve r 
i n  c har a c t e r  de ve l opme n t . 
I t r y  t o  e n co u r a ge inde p e nd e n t  Ne ve r 
t hi nk i ng , wi t hi n  the ab i l i t y  
l im i t at i on s o f  my pup i l s o l 
47  
S ome t ime s Us u a l l y  
S ome t i me s  Ne ve r 
O f t e n  Some t i me s 
S ome t ime s A l w a y s  
O f t e n  S ome t i�e s 
S ome t ime s O ft e n  
S ome t i me s  Ne ve r 
S ome t ime s  Ne ve r 
S ome t ime s  Ne ve r 
O f t en S ome t i me s  
S ome t i m� s Always · 
S ome t i me s  O ft e n  
S o me t ime s Always 
S ome t ime s  Ofte n  
O ft e n  S ome t ime s  
S ome t i me s  Ne ve r 
S ome t i me s U s u a l l y 
S ome t ime s  Us u a l l y 
S ome t ime s  Alwa ys 
S ome t ime s  Alway s  
S o me t i me s  A l wa y s  
1 L e s t e r  D .  Cr ow, and A l i ce Cr ow , O u r  Te e n -Age B4ys And G i rl s 
( Ne w  York, M c Gr a w -H i l l  B o ok Comp an y ,  I n c . ,  1 94�PP · 12  -26 . 
